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INTRODUCTION: This study explores the
perspectives of Czech practitioners on sexuality
education (SE) for upper primary school students
(ISCED level 2). It focuses on the topics they consider
relevant, including those currently underrepresented
in school curricula as well as the approaches and
methods they apply in practice. The framework of
Comprehensive Sexuality Education (CSE) is used as a
lens for interpreting their experiences and practices.
METHODS: Fourteen practitioners participated in two
semi-structured focus groups (n = 4 per group, 8 in
total) and six individual interviews conducted between
November 2023 and June 2024. A pilot focus group
tested and refined the wording of the interview
questions used in both data collection methods.

Data were analysed using a deductive thematic
analysis following Braun and Clarke’s approach.
RESULTS: Practitioners emphasized the importance

of addressing not only physical, but also emotional,
relational, and digital aspects of SE. The main
thematic areas included: boundaries and consent,
online sexual risks and harms, reproductive and
sexual health, and emotional and psychological well-
being. Frequently mentioned topics included changes
during adolescence, contraception, consent, sexual
rights, exposure to pornography, sexting, and identity.
Approaches included breaking taboos, encouraging
open discussion and normalization, using interactive
and demonstrative techniques, fostering skill-building
and attitude-oriented activities, and adapting content
to age and context. Access to school-based and
external resources was seen as an integral part of
effective SE delivery. CONCLUSIONS: The findings
support the need for a broader, more inclusive SE
approach in Czech schools, addressing curriculum
gaps, and promoting holistic student development.
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1 INTRODUCTION

Comprehensive sexuality education (CSE) is a scientifically
grounded, age-appropriate and rights-based approach that in-
tegrates biological, psychological, social and ethical dimensions
of sexuality. Contemporary CSE frameworks emphasise the de-
velopment of socio-emotional competencies, positive sexuality,
and critical digital literacy, equipping young people with knowl-
edge, skills and attitudes necessary for healthy relationships
and sexual well-being (Future of Sex Education Initiative, 2020;
UNESCO, 2018; WHO & BZgA, 2010).

In many European countries, including Austria, the Netherlands,
Finland, Belgium, Sweden and Germany, CSE is systematically
embedded in national curricula and supported by teacher train-
ing, quality standards and evaluation mechanisms. In contrast,
several Central and Eastern European countries, including the
Czech Republic, continue to rely on fragmented or inconsistently
implemented models, which limits coherence and overall pro-
gramme quality (BZgA & IPPF EN, 2018; European Parliament,
2022; Ketting et al., 2020; UNESCO, 2021). Comparative anal-
yses confirm that such variability is common across Europe.
According to the regional BZgA & IPPF EN report (2018, p. 5),
“the state of implementation of sexuality education differs wide-
ly between and even within countries of the WHO European
Region,” with substantial differences in content, depth and
teacher preparation persisting even where national sexuality
education policies exist.

A large body of international evidence, including systematic
reviews covering studies from Europe, North America and the
Asia-Pacific region, shows that effective CSE combines factual
content with interactive, skill-based pedagogies, leading to im-
proved relationship quality, reduced homophobia and intimate
partner violence, and fostering gender equality, inclusion and
respect for diversity (Abrams et al., 2023; Allen & Carmody,
2012; Goldfarb & Lieberman, 2021; Janssens et al., 2020).

In the Czech Republic, CSE or any other form of sexuality edu-
cation (SE) is not delivered as a stand-alone subject but is dis-
persed across several components of the national curriculum,
particularly within the educational domain Human and Health
(upper primary education) and the cross-curricular themes
Personal and Social Education and Media Education (MEYS,
2010; WHO & BZgA, 2017). While this model provides schools
with a high degree of autonomy, it also results in marked vari-
ation in content, depth, quality and time allocation of instruc-
tion (Czech High School Union, 2021; MEYS, 2023). The 2025
revision of the Framework Educational Program for Primary
Education (Rdmcovy vzdélavaci program, RVP ZV) introduces
updated cross-curricular themes, including gender equality,
prevention of sexual violence, sexual and gender diversity, the
impact of digital media on sexuality and healthy relationships,
which align with international recommendations (MEYS, 2025;
UNESCO, 2018; WHO & BZgA, 2010). However, due to the frag-
mented structure of SE within the curriculum and the absence
of systematic monitoring or unified implementation guidelines,
it remains difficult to assess the extent to which these themes
are delivered in practice or whether they achieve the coherence
expected in comprehensive CSE models internationally.

ORIGINAL PAPER

Current SE practice in Czech schools continues to emphasize
biological aspects such as reproduction, contraception, and
STI prevention, while psychosocial and ethical topics, includ-
ing consent, respect, and a positive approach to sexuality, are
often underrepresented (Benesovska et al., 2024; Czech High
School Union, 2021; Sadkovd, 2018). Educational materials fre-
quently focus on risk avoidance rather than fostering healthy at-
titudes toward sexuality (European Commission & Picken, 2020).
Instruction relies heavily on lecture-based formats, limiting op-
portunities for critical thinking and skills development (Goldfarb
& Lieberman, 2021; Sadkova, 2018). The lack of evaluative re-
search further impedes the development of evidence-based
approaches (Sadkova, 2018).

Digital environments have become a central context for adoles-
cent sexuality, a trend now explicitly reflected in the updated
RVP ZV 2025, which highlights the impact of digital media on
sexuality and healthy relationships (MEYS, 2025). According
to the EU Kids Online study, 34% of Czech adolescents aged
12-17 have received sexually suggestive messages, significant-
ly exceeding the European average of 22%, and approximate-
ly 9% have actively sent such messages (Lebedikovd, 2024;
Smahel et al., 2020). Sexting is associated with risks such as
cyberbullying, extortion, and unauthorized sharing of intimate
content (Klettke et al., 2014). Moreover, exposure to pornogra-
phy begins at increasingly younger ages: a Czech study found
that some Czech children encounter pornography as early as
six years old (Sejbalova & Martincovd, 2021), and 73% of boys
and 17% of girls report regular viewing by age 15 (Dolejs et al,,
2023). Comparable patterns are seen across Europe. EU Kids
Online international data show that between 21% (France) and
50% (Serbia) of children aged 9-16 reported having seen sexual
images online in the past year, with the Czech Republic, Spain,
Croatia, and Malta among the countries where exposure reaches
40% or more (Smahel et al., 2020). These trends highlight the
growing need for SE to address media literacy, digital consent
and resilience to online sexual risks.

Teacher preparedness represents another major challenge in
the Czech context. At the national level, the Ministry of Education
provides only two outdated resources: Recommendation for the
Implementation of Sexuality Education in Primary Schools and Sexual
Education: Selected Topics, which lack methodological guidance
and have not been revised since 2010 (MEYS, 2010). As a re-
sult, teachers often have to develop their own approaches, and
NGOs frequently step in to fill the gap, limiting consistency and
sustainability (Czech High School Union, 2021; Sadkova, 2018).
Czech educators also report insufficient training to address
sensitive topics such as gender diversity, LGBTQ+ inclusion,
and ethical aspects of sexuality, which negatively impacts class-
room climate and inclusivity (O’'Farrell et al., 2021; Simons et
al.,, 2021; Smetackova, 2022). Similar challenges have been
documented across Europe (European Parliament, 2022). In
the Netherlands, despite a long-established and comprehensive
CSE system, actual teaching practices vary widely and depend
heavily on individual teachers and schools (van de Bongardt et
al., 2013). Similarly, in Ireland, even with a formal Relationships
and Sexuality Education (RSE) curriculum, implementation re-
mains uneven and both in-service and pre-service teachers
report insufficient preparation (Keating et al., 2018; Bourke
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et al., 2024). Research from outside Europe points to similar
patterns. For example, large-scale surveys from the United
States show that many teachers feel underprepared to create
inclusive and safe environments for LGBTQ+ students (Kosciw
etal, 2020), suggesting that gaps in teacher training represent
a broader international challenge.

Unlike previous studies that have focused primarily on curricular
analysis in the Czech context (BeneSovska et al., 2024; Sadkova,
2018), only limited evidence exists, both nationally and interna-
tionally, on how educators actually interpret sexuality education,
which priorities they assign to it, and how they implement it in
everyday school practice. International reviews highlight that,
despite extensive research on programme content and learning
outcomes, studies investigating teachers’ perspectives and im-
plementation practices remain scarce and fragmented (Janssens
etal., 2020; Goldfarb & Lieberman, 2021). This gap is particularly
pronounced in countries where sexuality education is fragment-
ed or inconsistently implemented (e.g., Ireland, Spain, Lithuania,
the United Kingdom, Poland), since curricular intentions may
diverge substantially from what is delivered in classrooms, a pat-
tern documented in several European contexts (BZgA & IPPF EN,
2018; European Parliament, 2022).

The present study addresses this gap by examining the perspec-
tives of Czech educational practitioners and exploring how they
understand current priorities, unmet needs and methodolog-
ical challenges in sexuality education for upper primary stu-
dents. The findings contribute to the development and revision
of methodological materials, the formulation of evidence-based
recommendations, and the improvement of teacher training in
accordance with international standards set by UNESCO (2018)
and WHO & BZgA (2010).

Given these shortcomings, the study examines how practition-
ers—teachers, special educators, prevention specialists, school
psychologists, and prevention lecturers—perceive current prior-
ities and gaps in SE for upper primary students (ISCED level 2).

RQ1: What topics in SE do practitioners consider relevant for
upper primary school students, including those currently over-
looked in curricula or practice?

RQ2: What approaches and methods do practitioners use in
teaching SE, and how do they assess their effectiveness?

2 METHODS
2.1 Type of research

This qualitative study employed deductive thematic analysis
(Braun & Clarke, 2006, 2022; Clarke & Braun, 2015) to examine
practitioners’ perspectives on SE. A deductive approach was
selected to examine the extent to which practitioners’ experi-
ences and practices reflect the thematic areas outlined in the
Standards for Sexuality Education in Europe (WHO & BZgA,
2010), enabling a theory-informed interpretation of real-world
educational contexts. The analysis was conducted from a crit-
ical realist epistemological perspective, acknowledging both

individual experience and the socio-cultural context (Potter &
Wetherell, 1987). The study adhered to COREQ guidelines (Tong
et al.,, 2007), with additional methodological details presented
in Table 1 (see Annex).

2.2 Participants

Participants (n = 14) were selected via purposive and snow-
ball sampling. Recruitment was based on contact information
retrieved from the official websites of schools and from the
website of an NGO active in sexual risk behaviour prevention.
Potential participants were approached via email. The inclusion
criteria were: (1) a professional background in pedagogy or psy-
chology, (2) employment in education with direct interaction
with upper primary school students (ISCED 2), (3) professional
experience in sexuality or relationship education or preven-
tion, and (4) voluntary agreement to participate in the study.
Individuals not meeting these criteria were excluded.

Of the 14 participants, 8 took part in two focus groups and 6 par-
ticipated in individual interviews. They were based in various
regions across the Czech Republic. Some worked as external pre-
vention lecturers operating in schools in multiple regions, which
further contributed to the regional diversity of perspectives. Age
diversity was also considered. Participants had a mean age of
32.50 + 8.14 years (Min: 25, Max: 47). The demographic charac-
teristics of the participants are presented in Table 2.

2.3 Procedure and data collection tools

Data were collected using two qualitative methods: focus groups
and individual semi-structured interviews. In both approaches,
in-depth semi-structured interviews were conducted to allow
for a deeper understanding of practitioners’ perspectives while
maintaining flexibility. All interviews—whether in group or indi-
vidual format—were guided by the same set of six open-ended
questions. The interview guide was designed to cover key themat-
ic areas relevant to sexuality education and was informed by the
aims of the study, a literature review, and the core domains out-
lined in CSE frameworks (UNESCO, 2018; WHO & BZgA, 2010).
The questions explored practitioners’ experiences and perspec-
tives regarding (1) physical development, (2) emotional experi-
ence, (3) relationships, (4) the digital environment, (5) help-seek-
ing and available sources of support, and (6) approaches and
methods used in sexuality education. These broader thematic
prompts enabled participants to reflect on relevant, age-appro-
priate, and often overlooked topics from their practice. Prior to
the main study, a pilot focus group (n = 4) was conducted to test
and refine the wording of the interview questions.

Participants also responded to a short set of sociodemographic
questions covering age, gender, and professional experience.
Focus groups captured shared experiences and collective rea-
soning relevant to school-based practice (Krueger, 2014), while
individual interviews offered deeper exploration of sensitive or
personally meaningful aspects. The combination of both for-
mats provided a comprehensive understanding of practitioners’
perspectives.
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Table 2 | Descriptive characteristics of the participants (n=14)
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Participant Gender Age Occupation Degree Work in Education Data Collection
(Years) Method
P1 Female 26  Special Educator, Researcher in Sexuality Education  Master’s 2 FG1
P2 Female 29 Special Educator, Prevention Lecturer Master’s 6 FG1
P3 Female 30 Special Educator, Prevention Lecturer Master’s 7 FG1
P4 Female 30 Prevention Methodologist, Prevention Lecturer Master’s 7 FG1
P5 Female 25 School Psychologist Master’s 1.5 FG2
P6 Female 25 School Psychologist, Prevention Lecturer Master’s 1.5 FG2
P7 Female 45 Prevention Methodologist, Teacher Master’s 20 FG2
P8 Female 47  Prevention Methodologist, Teacher Master’s 21 FG 2
P9 Female 25 School Psychologist, Prevention Lecturer Master’s 3 In. 1
P10 Female 26 School Psychologist, Prevention Lecturer Master’s 4 In.2
P11 Male 44 Prevention Methodologist, Teacher Master’s 17 In.3
P12 Male 33 Prevention Methodologist, Teacher Master’s 7 In.4
P13 Male 29  School Psychologist Master’s 2 In.5
P14 Male 41  School Psychologist, Prevention Lecturer Master’s 12 In. 6

Note. FG = focus group; In.= interview

2.4 Data collection

Focus groups and individual interviews were conducted from
November 2023 to June 2024 by one researcher in a quiet set-
ting. All sessions were audio-visually recorded with partici-
pants’ consent. The focus groups lasted 91-101 minutes (me-
dian = 96), and individual interviews 50-71 minutes (median
=55). No follow-up interviews were conducted.

2.5 Analysis

Data were analyzed using Braun and Clarke’s (2006) six-phase
thematic analysis. A deductive coding framework was devel-
oped prior to coding, drawing on the main domains of CSE de-
fined in UNESCO (2018) and WHO & BZgA (2010). Based on
these documents, five overarching content areas were identi-
fied: (1) relationships and emotional experience, (2) the physical
dimension of sexuality, (3) sexual and reproductive health, (4)
the digital environment, and (5) sources of support.

These areas served as an overarching analytical frame for the
deductive coding process rather than rigid predefined cate-
gories. Within this framework, two independent researchers
conducted the coding in Czech. Each researcher first performed
open coding individually, using the predefined CSE categories as
a guiding structure. Both focus group and interview data were
coded using the same procedures within a unified deductive an-
alytical framework. Joint discussions were then held to compare
and reconcile codes, during which overlapping or conceptually
related codes were merged into broader categories and themes.
The themes were subsequently reviewed for internal coherence,
semantic consistency, and theoretical relevance, and clearly
defined and named.

Participants’ quotes (translated from Czech into English by
a professional translator) were included to support validity. The
analysis was conducted using Condens software.

2.6 Ethical aspects of the research

The study was approved by the Ethics Panel of the Faculty of
Arts, Palacky University Olomouc (approval number: 042024),
as part of a broader doctoral research project. It was carried out
in accordance with national ethical guidelines for social and
behavioural research and the principles of the Declaration of
Helsinki. Informed consent was obtained from all participants
prior to both the interviews and the focus groups. Participants
were informed about the study’s purpose, their right to withdraw
at any time, and the measures taken to protect their privacy
and data confidentiality. For the focus group, informed consent
included a confidentiality agreement to ensure that participants
would not disclose statements made by other members. All re-
cordings and transcripts were anonymized and securely stored
on a password-protected device. Data will be retained for three
years following the completion of the study and will then be
permanently deleted through secure digital erasure.

3 RESULTS

A thematic analysis identified seven main themes and nine-
teen sub-themes, capturing key aspects of SE as described by
practitioners, including both content areas and methodological
considerations. Across both focus groups and individual inter-
views, the themes showed high consistency. Focus groups tend-
ed to generate broader discussions, while individual interviews
offered deeper reflections on specific topics and sub-topics. An
overview of the themes is presented in Table 3.

3.1 Boundaries and consent

Body awareness was considered essential for adolescents to
recognize and interpret bodily signals related to comfort and
discomfort. Practitioners emphasized that cultivating bodily
awareness as a socio-emotional skill helps young people navi-
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Table 3 | Identified Themes and Sub-themes from Thematic Analysis (n = 14)
Relation to RQ Themes Sub-themes n
RQ1: Current topics Boundaries and consent Body awareness 8
in SE Understanding and communicating consent 9
Relationship boundaries 6
Online sexual risks and harms Pornography 11
Sexting 7
Comparison with unrealistic beauty standards
Reproductive and sexual health Physical changes during adolescence 12
Contraception and sexually transmitted infections 10
Sexual rights 9
Emotional and psychological Personal and sexual identity 10
well-being Diversity and inclusion
RQ2: Approachto SE  Breaking the taboo Normalization
Open discussion
Age and context-appropriate adaptation
Interactive learning methods Skill-building activities 10
Attitude-oriented activities
Demonstrative methods
Access to resources School-based support services
External organizations 14

Note. RQ = research question

gate personal space and maintain physical and emotional safety
in varying contexts, highlighting a dimension that is not directly
articulated in current CSE frameworks.

“Guiding adolescents towards better awareness of their own bodies
seems very important to me. For me, sexuality is naturally connected
to the body — I perceive the psychological and relational aspects of
sexuality as something that develops based on what the body signals
tous.” (P10, In.)

Understanding and communicating consent was seen as a
key skill that goes beyond simply saying “no.” It involves mutual
communication, awareness of nonverbal signals, and respect
for refusal. Practitioners’ descriptions reflect CSE’s emphasis
on consent as an ongoing, relational process grounded in au-
tonomy, communication and mutual respect. Practitioners also
called for early and relationship-based education that teaches
both giving and receiving consent in a nuanced way.

“The ability to communicate personal boundaries, including how to
express them, is important, whether in friendships, romantic rela-
tionships, or other types of interactions.” (P7, FG)

Relationship boundaries describe adolescents’ ability to set
and maintain healthy limits in relationships. This includes rec-
ognizing manipulation or pressure and, beyond what CSE stand-
ards explicitly outline, understanding how family background
influences relationship expectations. Practitioners emphasized
providing students with tools to spot warning signs and the need
to discuss what respectful relationships look like.

“Family role models often influence boundaries, and children want to
know whether these behaviors are acceptable or cross the line...” (P9, In.)

3.2 Online sexual risks and harms

Pornography was described as commonly accessed by adoles-
cents and a source of distorted views on intimacy, emotional
connection, and consent. Practitioners expressed concerns
about the normalization of unrealistic portrayals of sexual be-
haviour and noted the potential for addiction and emotional
desensitization. They recommended introducing critical media
literacy and, beyond what CSE standards explicitly address,
discussions on emotional intimacy to counterbalance these
portrayals.

“Pornography is restricted to individuals over 18 for a reason —
it doesn’t reflect reality.” (P13, In.)

Sexting poses legal and emotional risks. Participants stressed
that many students are unaware of the consequences of shar-
ing intimate content, and highlighted the need to strengthen
students’ knowledge of these risks. Beyond the legal risks, they
also noted the emotional vulnerability involved, such as peer
pressure and the permanence of digital footprints. Educators
emphasized the need for adolescents to reflect on both their
own and others responsibilities before engaging in digital
intimacy.

“Many adolescents... are unaware that this behaviour can be legally
classified as the distribution of child pornography.” (P12, In.)

Comparison with unrealistic beauty standards affects self-es-
teem. Practitioners highlighted the pressure created by social
media and the constant comparison to idealized images. They
advocated for promoting self-acceptance and teaching adoles-
cents to critically evaluate online content.
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“Adolescents are under greater pressure because they constantly have
others to compare themselves to.” (P2, FG)

3.3 Reproductive and sexual health

Physical changes during adolescence should be addressed inclu-
sively for both genders and linked to psychological development.
Practitioners stressed the importance of normalizing bodily de-
velopment and creating a safe space to ask questions. They also
emphasized addressing topics like menstruation and nocturnal
emissions in a practical, stigma-free manner, which aligns with
CSE principles of promoting dignity and reducing shame.

“It is important not to overlook what happens to boys — such as noc-
turnal emissions... It would be beneficial to approach this in a way that
helps both genders understand the changes they experience.” (P10, FG)

Contraception and sexually transmitted infections are insuf-
ficiently covered. A broader understanding of protection meth-
ods is needed, including barrier methods, hormonal options,
and emergency contraception. Participants recommended
ensuring that information is repeated and expanded upon in
higher grades.

“The prevention of sexually transmitted infections and early preg-
nancy is really important because many adolescents have no knowl-
edge about protection options.” (P12, In.)

Sexual rights include informed and autonomous choices.
Practitioners noted external and internal pressures that com-
plicate this process, such as media narratives and social ex-
pectations. They stressed the need to discuss sexuality within
the context of autonomy, agency, and pleasure, not just risk
prevention, which in CSE corresponds to supporting values,
decision-making, and a positive approach to sexuality.

“Pressure from peers, media, and internal self-imposed pressure play
a significant role...” (P2, FG)

3.4 Emotional and psychological well-being

Personal and sexual identity was described as a fluid and
evolving process. Adolescents should be supported, not rushed
to define themselves. Practitioners recommended that SE pro-
vide space for exploration and normalize uncertainty, a need
not explicitly articulated in existing CSE frameworks. They also
pointed to the Internet as both a resource and a potential risk in
this process. In the context of CSE, this points to the importance
of supporting adolescents’ self-understanding and emotional
well-being as their identity develops.

“Adolescents sometimes worry that they need to fit in quickly, but in
reality they need time... I keep coming back to normalizing that it is
completely okay to feel confused right now and to be figuring out who
Tactually am.” (P3, FG)

Diversity and inclusion in SE requires scientific grounding
and respect for different identities, expressions, and body

ORIGINAL PAPER

types. Self-acceptance and safety in schools were emphasized.
Participants stressed the need for educators to receive adequate
support and training in addressing LGBTQ+ topics. Participants
thus highlighted the need to foster respectful attitudes and emo-
tionally safe school environments, which aligns with CSE prin-
ciples of non-discrimination.

“We are all different... they [students] appreciate having a space
where they can be themselves. “ (P11, In.)

3.5 Breaking the taboo

Normalization of sexuality helps reduce shame and risk behav-
iour. Practitioners emphasized presenting sexuality as a natural
part of life and removing unnecessary embarrassment around
related topics. This includes normalizing emotional expres-
sion, especially among boys, who may face additional societal
pressure. The emphasis on normalising emotional expression
among boys reflects a nuance that is not explicitly defined in
current WHO CSE guidelines.

“...the ability to name one’s emotions and normalize them... especially
in boys.” (P1, FG)

Open discussion and terminological accuracy foster trust and
reduce stigma. Providing correct anatomical terms and a judg-
ment-free environment were described as crucial to building
students’ confidence.

“Terminological accuracy helps students gain distance from feelings
of shame and perceive sexuality as something natural.” (P9, In.)

Age and context-appropriate adaptation ensures accessibility
and relevance, accounting for cognitive and emotional maturi-
ty. Practitioners noted that even within upper primary grades,
students differ significantly in their readiness and exposure.

“In 6th and 9th grade... I see a big difference in their development. The
younger they are, the more the program, needs to be adjusted — not
just the content, but also the terminology.” (P9, In.)

3.6 Interactive learning methods

Skill-building activities, such as role-plays and case studies,
help develop communication, assertiveness, and decision-mak-
ing. Practitioners praised the experiential aspect of these meth-
ods and emphasized that students retain more when learning
is active and participatory.

“Students try out desirable behaviour directly, which has a huge im-
pact.” (P7, FG)

Attitude-oriented activities include debunking myths and
discussing ethical dilemmas to develop critical thinking and
values. These promote open reflection and help students ques-
tion societal norms.
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“Using stories to illustrate moral dilemmas works well... students en-
gage by expressing their opinions about the characters and reflecting
on the situations presented.” (P10, In.)

Demonstrative methods such as anatomical models and
hands-on tools improve understanding and retention. Visual
aids, physical models, and step-by-step demonstrations were
seen as highly effective.

“We receive very positive feedback on hands-on demonstrations, such
as practicing putting on a condom.” (P8, FG)

Some participants emphasized the value of reflection after
experiential activities and varying tasks to keep students en-
gaged. They also recommended mixed-gender group work and
stressed the need for a safe environment where opting out is
respected. Although interactive and participatory methods align
with core CSE principles, these practice-based insights extend
existing frameworks by highlighting the importance of struc-
tured reflection, intentional group composition, and respecting
students’ right to opt out.

3.7 Access to resources

School-based support services should be accessible and
inclusive. Students often seek help from school staff but also
need guidance in navigating family conversations. Practitioners
recommended providing information on how to start such dis-
cussions and emphasized the value of having both male and
female staff available, a consideration not typically specified in
CSE standards.

“They often search for information online... but still need someone
real to confide in.” (P5, FG)

External organizations provide specialized help. Participants
recommended increasing student awareness and the visibility
of these resources, suggesting posters, online directories, and
classroom integration of available supports.

“We compile a network of contacts with students, which they can turn
to when needed.” (P12, In.)

4 DISCUSSION

The study explored both the content and overlooked areas of
SE, as well as the teaching approaches and methods that practi-
tioners consider effective in the Czech context, where CSE is not
yet systematically implemented. The findings revealed seven
interconnected themes and 19 sub-themes. Four themes ad-
dressed current SE content (RQ1): Boundaries and Consent,
Online Sexual Risks and Harms, Reproductive and Sexual
Health, and Emotional and Psychological Well-being. Three
themes captured effective teaching approaches and methods
(RQ2): Breaking the Taboo, Interactive Learning Methods, and
Access to Resources (see Table 3).

Practitioners emphasized that SE should address consent as
a dynamic and context-dependent socio-emotional skill, not
limited to sexual interactions. Adolescents have to learn not only
to give and refuse consent but also to recognize coercion and
manipulation. These findings support previous research high-
lighting the need for interactive, reflective, and context-sensitive
consent education (Allen & Carmody, 2012; Burton et al., 2021;
Goldfarb & Lieberman, 2021; Janssens et al., 2020). Inadequate
attention to this topic increases the risk that young people may
misinterpret or overlook problematic relationship dynamics.
Our findings further extend current CSE frameworks by high-
lighting the importance of reading bodily signals as a compe-
tence that helps adolescents navigate personal space and main-
tain physical and emotional safety, as well as understanding
how family background shapes expectations in relationships.

Digital environments introduce additional challenges. Participants
identified pornography, sexting, and body image as major con-
cerns. Early exposure to pornography can distort adolescents’
views of sexuality and relationships, often omitting emotional
intimacy and consent (Dolej$ et al., 2023; Goldfarb & Lieberman,
2021; Sejbalova & Martincova, 2021; Vera-Gray, 2021). Our find-
ings further suggest that, beyond what current CSE frameworks
explicitly recommend, sexuality education should incorporate
discussions of emotional and sexual intimacy to counterbalance
the distorted portrayals found in online pornography. Sexting
remains common but misunderstood; adolescents often lack
awareness of the legal and emotional consequences (European
Parliament, 2022; Klettke et al., 2014; Smahel et al., 2020).
Social media comparisons with idealized bodies negatively
affect self-esteem (McComb et al., 2023). These findings rein-
force international calls for SE to include critical media literacy
and strategies to resist digital pressures (Crabbe & Flood, 2021;
Crabbe et al., 2024; Goldstein, 2019).

Although our data do not allow for a full assessment of how
comprehensively sexuality education is currently delivered,
partly due to system fragmentation and the considerable auton-
omy schools have in adapting its content, our findings suggest
several areas in which reproductive and sexual health may be
insufficiently addressed in practice. Practitioners stressed the
need for education that integrates the physical, psychological,
and relational aspects of adolescence. According to practi-
tioners, current classroom practice often focuses narrowly on
condoms and pills, overlooking other methods and broader
sexual health themes, including bodily changes, menstrua-
tion, nocturnal emissions, and a wider range of contracep-
tive methods. They also emphasised the importance of pro-
viding a stigma-free space for both genders. This aligns with
global findings that CSE yields better health outcomes than
abstinence-only approaches (Ketting et al., 2021; Santelli et
al., 2017). The results also underscore the influence of peer
norms and media on adolescents’ sexual decision-making
within the domain of sexual rights. Participants agreed that
sexuality should be discussed in the context of autonomy, per-
sonal agency, and pleasure, which corresponds to the positive
approach to sexuality promoted in CSE frameworks (Abrams
etal., 2023; Lameiras-Fernandez et al., 2021; UNESCO, 2018;
van de Bongardt et al., 2015; WHO & BZgA, 2010).
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Emotional and psychological well-being was considered es-
sential. Adolescents should explore identity without pressure
to self-label. Practitioners highlighted the role of safe envi-
ronments and supportive adults in promoting mental health
and self-acceptance (Allen & Carmody, 2012; Future of Sex
Education Initiative, 2020; WHO & BZgA, 2010). They also noted
the need for sexuality education to provide space for exploration
and to normalise uncertainty, a need not explicitly articulated
in current CSE frameworks. The findings also reflect ongoing
challenges with inclusion of LGBTQ+ topics in schools and the
lack of methodological support for educators. These challeng-
es are echoed in international literature and underscore the
importance of fostering respectful attitudes and emotionally
safe school climates, consistent with CSE principles of non-dis-
crimination (Bourke et al., 2024; Janssens et al., 2020; O’Farrell,
2021; UNESCO, 2018).

Breaking the taboo was repeatedly emphasized. Practitioners
reported that normalization of sexuality, especially emotional
expression in boys, helps reduce shame and stigma. This em-
phasis reflects an important nuance that is not explicitly defined
in current CSE guidelines. Using accurate terminology in open,
judgment-free discussion improves comfort and understanding
(European Parliament, 2022; Goldfarb & Lieberman, 2021).
They also stressed the need for content to be developmentally
and contextually tailored—accounting for age, regional varia-
tions, and students’ lived experiences (UNESCO, 2018; Ketting
etal., 2020; WHO & BZgA, 2010).

Interactive methods were considered essential for building
competencies. Practitioners recommended skill-based activi-
ties (e.g., role plays), attitude-oriented tasks (e.g., ethical dilem-
mas), and demonstrative tools (e.g., condom demonstrations).
These approaches align with Vygotsky’s social constructiv-
ism and the research of Janssens et al. (2020), Goldfarb and
Lieberman (2021), and Abrams et al. (2023), which show that
experiential learning enhances retention and behavioural ap-
plication. Additional recommendations included ensuring safe-
ty, reflection, mixed-gender collaboration, and content variety
and respecting students’ autonomy to opt out. Although these
practices are consistent with core CSE principles (UNESCO,
2018; WHO & BZgA, 2010), they extend existing frameworks
by emphasising the practical importance of reflection, group
organisation, and voluntary participation.

Finally, access to resources was a key concern. Practitioners
stressed the importance of visible school-based support and
collaboration with external organizations. Adolescents need ac-
cess to trusted adults, including both male and female staff and
guidance on how to initiate sensitive discussions, an aspect not
typically specified in CSE frameworks, as well as crisis services

ORIGINAL PAPER

and regional networks. This aligns with findings by Simons et
al. (2021), Janssens et al. (2020), and Lameiras-Fernandez et al.
(2021), which recommend building supportive ecosystems for SE.

Limitations and future research

This study has several limitations that should be acknowledged.
The sample size (n = 14) is relatively small and captures only
part of the spectrum of perspectives held by educational prac-
titioners. The combination of focus groups and individual inter-
views may also have influenced the nature of the data obtained,
as the dynamics of group discussions sometimes amplified top-
ics that were not considered priority issues during subsequent
individual reflection. This distinction between what becomes
“visible” in a group setting and what practitioners identify as
genuinely important represents a valuable methodological in-
sight for future research combining focus groups and individual
interviews.

The sample consisted exclusively of practitioners, and the use
of purposive and snowball sampling may have introduced se-
lection bias, as some participants were already professionally
engaged in or supportive of comprehensive sexuality educa-
tion. In addition, several areas emphasized in international CSE
frameworks appeared only marginally in participants’ accounts,
for example pleasure as part of sexual well-being, sexuality in
the context of disability, or the influence of socioeconomic cir-
cumstances on sexual decision-making. These silences point to
content areas that warrant further exploration.

The findings of this study are exploratory and should be in-
terpreted within the specific context of the Czech educational
environment. Nevertheless, the identified thematic areas cor-
respond to international debates on the implementation of CSE,
suggesting that some challenges may be shared across different
educational systems.

Future research should include a broader and more diverse pool
of participants, incorporate the perspectives of students and
parents, and further examine how educators work with topics
that are perceived as sensitive in school or public settings, and
how they assign meaning to them in their professional practice.

Implications for Policy and Practice

Our findings have several practical implications for schools
and educational policy. They can serve as recommendations
for educational policymakers when developing or refining the
content of SE, as they highlight which topics and competencies
(approaches and methods) practitioners consider relevant or
currently underrepresented in practice. Practitioners agreed
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that effective sexuality education must explicitly develop a core
set of socio-emotional skills related to boundary-setting, con-
sent, and communication, which are essential for adolescents’
safe functioning in both offline and online environments. In the
Czech educational context, these elements are already partially
embedded in the curriculum, yet within sexuality education it
may be useful to clarify which competencies should be system-
atically developed and how they can be integrated into everyday
practice.

The data also highlight specific teacher competencies. These in-
clude the ability to create psychologically safe learning environ-
ments, facilitate open discussions on sensitive topics, navigate
issues related to digital sexuality, and support diverse student
identities without reinforcing stigma. The lack of methodologi-
cal materials and training opportunities therefore points to the
need to strengthen both pre-service preparation and ongoing
professional development, particularly in discussion facilitation,
working with taboo topics, and managing emotional dynamics
in the classroom.

The implementation of SE programs may also benefit from sim-
ple and feasible evaluation strategies. Although evaluation was
not the focus of this study, the emphasis practitioners placed on
tailoring content to students’ age and needs and ensuring psy-
chological safety suggests that regular feedback from students,
teachers, or external educators could help schools monitor the
relevance and acceptability of instruction within ordinary school
capacities. Such low-threshold approaches may support the
continuous improvement of programs.

Finally, participants pointed to the value of accessible services
and regional networks. External organizations can supplement
school-based support with specialized expertise. Ensuring that
such collaboration is well coordinated and reliably available
over time may enhance continuity of support and improve the
coherence of preventive efforts.

5 CONCLUSIONS

This study captured Czech school practitioners’ views on es-
sential topics and effective teaching approaches and methods in
SE. Their perspectives demonstrate that SE must integrate so-
cio-emotional competencies, particularly those related to bound-
aries, consent, and communication, with topics such as online
risks and harms, reproductive and sexual health including sexual
rights, and emotional and psychological well-being, including
support for identity, diversity, and inclusion. Practitioners also
highlighted the value of normalisation, open dialogue, and inter-
active, student-centred pedagogies, while pointing to systemic
barriers such as insufficient training and limited methodological
support. Taken together, these findings underscore the need for
a comprehensive and inclusive approach to SE that addresses
both individual competencies and the broader institutional con-
ditions under which SE is delivered. The study provides direc-
tion for strengthening SE programs and designing prevention
strategies that are responsive to adolescents’ lived experiences.



200 ADDICTOLOGY @

ORIGINAL PAPER

REFERENCES

Abrams, R., Nordmyr, J., & Forsman, A. K. (2023). Promoting
sexual health in schools: a systematic review of the European
evidence. Frontiers in Public Health, 11, 1193422. https://doi.
0rg/10.3389/fpubh.2023.1193422

Allen, L., & Carmody, M. (2012). Pleasure has no passport’: Re-visiting
the potential of pleasure in sexuality education. Sex Education, 12(4),
455-468. https://doi.org/10.1080/14681811.2012.677208

BeneSovska, B., KriSova, D., & Machackova, M. (2024). Sexualita jako
riziko? Sexualni vychova v ¢eskych kurikularnich dokumentech. Orbis
scholae, 17(3), 61-84. https://doi.org/10.14712/23363177.2024.3

Bourke, A., Cullen, C., & Maunsell, C. (2024). Preparing to teach
relationships and sexuality education: student teachers’ perceived
knowledge and attitudes. Sex Education, 1-18. https://doi.org/10.1080/1
4681811.2024.2337860

Braun, V., & Clarke, V. (2006). Using thematic analysis in
psychology. Qualitative Research in Psychology, 3(2), 77-101. https://doi.
0rg/10.1191/1478088706qp0630a

Braun, V., & Clarke, V. (2022). Thematic analysis: A practical guide. Sage.

Burton, O., Rawstorne, P., Watchirs-Smith, L., Nathan, S., & Carter, A.
(2021). Teaching sexual consent to young people in education settings: a
narrative systematic review. Sex Education, 23(1), 18-34. https://doi.org/
10.1080/14681811.2021.2018676

BZgA & IPPF EN. (2018). Sexuality education in Europe and Central Asia:
State of the art and recent developments; an overview of 25 countries.
https://whocc.bioeg.de/fileadmin/user_upload/Dokumente/BZgA _
IPPFEN_ComprehensiveStudyReport_Online.pdf

Clarke, V., Braun, V., & Hayfield, N. (2015). Thematic analysis. In J.
A. Smith (Ed.), Qualitative psychology: A practical guide to research
methods (pp. 222-248). Sage.

Crabbe, M., & Flood, M. (2021). School-based education to address
pornography’s influence on young people: A proposed practice
framework. American Journal of Sexuality Education, 16(1),

1-37. https://doi.org/10.1080/15546128.2020.1856744

Crabbe, M., Flood, M., & Adams, K. (2024). Pornography exposure and
access among young Australians: a cross-sectional study. Australian
and New Zealand Journal of Public Health, 48(3), 100135. https://doi.
0rg/10.1016/j.anzjph.2024.100135

Czech High School Union. (2021). Zprdva z priizkumu - sexudlni vychova
na stfednich skoldch. https://1url.cz/IzAX9

European Commission: Directorate-General for Employment, Social
Affairs and Inclusion & Picken, N. (2020). Sexuality education across the
European Union: an overview, Publications Office. https://data.europa.eu/
doi/10.2767/869234

European Parliament. (2022). Comprehensive sexuality education:
Why is it important? Policy Department for Citizens’ Rights and
Constitutional Affairs, Directorate-General for Internal Policies. https://
www.europarl.europa.eu/RegData/etudes/STUD/2022/719998/IPOL _
STU(2022)719998_EN.pdf

Future of Sex Education Initiative. (2020). National sex education
standards: Core content and skills, K-12. https://siecus.org/

Goldfarb, E. S., & Lieberman, L. D. (2021). Three decades of research:
The case for comprehensive sex education. Journal of Adolescent Health
68(1), 13-27. https://doi.org/10.1016/j.jadohealth.2020.07.036

Goldstein, A. (2019). Beyond porn literacy: Drawing on young people’s
pornography narratives to expand sex education pedagogies. Sex
Education, 20(1), 59-74. https://doi.org/10.1080/14681811.2019.162
1826

Janssens, A., Blake, S., Allwood, M., Ewing, J., & Barlow, A. (2020).
Exploring the content and delivery of relationship skills education

programmes for adolescents: A systematic review. Sex Education, 20(5),
494-516. https://doi.org/10.1080/14681811.2019.1697661

Keating, S., Morgan, M., & Collins, B. (2018). Relationships and Sexuality
Education (RSE) in Primary and Post-Primary Irish Schools: A Research
Paper. National Council for Curriculum and Assessment (NCCA). https://
ncca.ie/media/3781/relationships-and-sexuality-education-rse-in-
primary-and-post-primary-irish-schools-a-research-paper.pdf

Ketting, E., Brockschmidt, L., & Ivanova, 0. (2020). Investigating the ‘C’
in CSE: Implementation and effectiveness of comprehensive sexuality
education in the WHO European region. Sex Education, 21(2), 133-147.
https://doi.org/10.1080/14681811.2020.1766435

Klettke, B., Hallford, D. J., & Mellor, D. J. (2014). Sexting prevalence
and correlates: A systematic literature review. Clinical Psychology
Review, 34(1), 44-53. https://doi.org/10.1016/j.cpr.2013.10.007

Kosciw, J. G., Clark, C. M., Truong, N. L., & Zongrone, A. D. (2020). The
2019 National School Climate Survey: The experiences of LGBTQ youth
in our nation’s schools. GLSEN. https://www.glsen.org/research/2019-
national-school-climate-survey

Krueger, R. A. (2014). Focus groups: A practical guide for applied
research. Sage.

Lameiras-Fernandez, M., Martinez-Roman, R., Carrera-Fernandez, M.
V., & Rodriguez-Castro, Y. (2021). Sex education in the spotlight: What
is working? Systematic review. International Journal of Environmental
Research and Public Health 18(5), 2555. https://doi.org/10.3390/
ijerph18052555

Lebedikova, M. 5. (2024). Sexting u dospivajicich a jeho rizika. https://
sancedetem.cz/sexting-u-dospivajicich-jeho-rizika

McComb, C. A., Vanman, E. J., & Tohin, S. J. (2023). A meta-analysis
of the effects of social media exposure to upward comparison targets
on self-evaluations and emotions. Media Psychology, 26(5), 612-635.
https://doi.org/10.1080/15213269.2023.2180647

O’Farrell, M., Corcoran, P., & Davoren, M. P. (2021). Examining LGBTI+
inclusive sexual health education from the perspective of both youth and
facilitators: a systematic review. BMJ Open, 11(9), e047856. https://doi.
org/10.1136/bmjopen-2020-047856

Potter, J., & Wetherell, M. (1987). Discourse and social psychology:
Beyond attitudes and behaviour. Sage.

Sadkova, M. (2018). The current status of elementary school based
sexuality education in the Czech Republic: A systematic review of theory
and practice. Adiktologie, 18(1), 48-58. https://www.addictology.cz/wp-
content/uploads/2018/10/Pages-from-Adiktologie_I_24-48-58-1.pdf

Santelli, 3. S., Kantor, L. M., Grilo, S. A., Speizer, 1. S., Lindberg, L. D.,
Heitel, J., Schalet, A. T., Lyon, M. E., Mason-Jones, A. J., McGovern,

T., Heck, C. J., Rogers, J., & Ott, M. A. (2017). Abstinence-only-until-
marriage: An updated review of U.S. policies and programs and their
impact. The Journal of Adolescent Health, 61(3), 273-280. https://doi.
org/10.1016/}.jadohealth.2017.05.031

Sejbalova, P., & Martincova, J. (2021). Prizkum na téma: Déti ohrozené
pornografii a on-line sexualnimi agresory. Psychiatrie pro praxi. 22(e3),
e34-e46. https://www.psychiatriepropraxi.cz/pdfs/psy/2021/03/14.pdf

Simons, J., Kudrnag, A., Kepic, M., Smetackova, I, & Hall, T. M. (2021).
Educator intervention concerning sexual and gender minarity youth in the
Czech Republic. PsyArXiv. https://doi.org/10.31234/osf.io/ 7mgkd

Smetackova, 1., Simons J. D., & Pavlik P. (2022). Postoje Ceskych
vyucujicich k LGBT+ studujicim. Pedagogika, 72(4), 491-510. https://doi.
0rg/10.14712/23362189.2023.2841

$mahel, D., Machackova, H., Mascheroni, G., Dedkova, L., Staksrud, E.,
Olafsson, K., Livingstone, S., & Hasebrink, U. (2020). EU Kids Online


https://doi.org/10.3389/fpubh.2023.1193422
https://doi.org/10.3389/fpubh.2023.1193422
https://doi.org/10.1080/14681811.2012.677208
https://doi.org/10.14712/23363177.2024.3
https://doi.org/10.1080/14681811.2024.2337860
https://doi.org/10.1080/14681811.2024.2337860
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1191/1478088706qp063oa
https://uk.sagepub.com/en-gb/eur/thematic-analysis/book248481
https://doi.org/10.1080/14681811.2021.2018676
https://doi.org/10.1080/14681811.2021.2018676
https://whocc.bioeg.de/fileadmin/user_upload/Dokumente/BZgA_IPPFEN_ComprehensiveStudyReport_Online.pdf
https://whocc.bioeg.de/fileadmin/user_upload/Dokumente/BZgA_IPPFEN_ComprehensiveStudyReport_Online.pdf
https://psycnet.apa.org/doi/10.1080/15546128.2020.1856744
https://doi.org/10.1016/j.anzjph.2024.100135
https://doi.org/10.1016/j.anzjph.2024.100135
https://1url.cz/JzAX9
https://data.europa.eu/doi/10.2767/869234
https://data.europa.eu/doi/10.2767/869234
https://doi.org/10.1016/j.jadohealth.2020.07.036
https://doi.org/10.1080/14681811.2019.1621826
https://doi.org/10.1080/14681811.2019.1621826
https://doi.org/10.1080/14681811.2019.1697661
https://doi.org/10.1080/14681811.2020.1766435
https://doi.org/10.1016/j.cpr.2013.10.007
https://www.glsen.org/research/2019-national-school-climate-survey
https://www.glsen.org/research/2019-national-school-climate-survey
https://doi.org/10.3390/ijerph18052555
https://doi.org/10.3390/ijerph18052555
https://sancedetem.cz/sexting-u-dospivajicich-jeho-rizika
https://sancedetem.cz/sexting-u-dospivajicich-jeho-rizika
https://doi.org/10.1080/15213269.2023.2180647
https://doi.org/10.1136/bmjopen-2020-047856
https://www.addictology.cz/wp-content/uploads/2018/10/Pages-from-Adiktologie_I_24-48-58-1.pdf
https://www.addictology.cz/wp-content/uploads/2018/10/Pages-from-Adiktologie_I_24-48-58-1.pdf
https://doi.org/10.1016/j.jadohealth.2017.05.031
https://doi.org/10.1016/j.jadohealth.2017.05.031
https://www.psychiatriepropraxi.cz/pdfs/psy/2021/03/14.pdf
http://dx.doi.org/10.31234/osf.io/7mgkd
https://doi.org/10.14712/23362189.2023.2841
https://doi.org/10.14712/23362189.2023.2841

Towards Comprehensive Sexuality Education in the Czech Republic:
A Qualitative Study of Practitioners’ Perspectives on Key Themes and Methods

2020: Survey results from 19 countries. EU Kids Online. https://doi.
org/10.21953/lse.47fdeqj01ofo

The Ministry of Education, Youth and Sports (MEYS). (2010). Doporuceni
k realizaci sexudlni vychovy v zdkladnich Skoldch. https://msmt.gov.cz/
vzdelavani/zakladni-vzdelavani/doporuceni-msmt-k-realizaci-sexualni-
vychovy-v-zakladnich

The Ministry of Education, Youth and Sports (MEYS). (2023). Radmcovy
vzdeéldvaci program pro zdkladni vzdéldvdni. https://www.edu.cz/wp-
content/uploads/2023/07/RVP_ZV_2023_zmeny.pdf

The Ministry of Education, Youth and Sports (MEYS). (2025). Rdmcovy
vzdeldvaci program pro zdkladni vzdélavdni. https://www.msmt.cz/
dokumenty

Tong, A., Sainsbury, P, & Craig, J. (2007). Consolidated criteria for
reporting qualitative research (COREQ): A 32-item checklist for
interviews and focus groups. International Journal for Quality in Health
Care, 19(6), 349-357. https://doi.org/10.1093/intghc/mzm042

UNESCO. (2018). International technical guidance on sexuality
education: An evidence-informed approach. https://unesdoc.unesco.org/
ark:/48223/pf0000260770

UNESCO. (2021). The journey towards comprehensive sexuality
education: Global status report. https://doi.org/10.54675/NFEK1277

van de Bongardt, D., Bos, H. M. W., & Mouthaan, I. (2013). Sexual and
relational education practices in the Netherlands: Evidence of a discourse
of erotics. Society for International Education Journal, 7(1), 76-103.
https://hdl.handle.net/11245/1.402205

van de Bongardt, D., Reitz, E., Sandfort, T., & Dekovi¢, M. (2015). A
meta-analysis of the relations between three types of peer norms and
adolescent sexual behavior. Personality and Social Psychology Review,
19(3), 203-234. https://doi.org/10.1177/1088868314544223

Vera-Gray, F., McGlynn, C., Kureshi, I., & Butterby, K. (2021). Sexual
violence as a sexual script in mainstream online pornography. The British
Journal of Criminology, 61(5), 1243-1260. https://doi.org/10.1093/bjc/
azab035

Vygotsky, L. S. (1978). Mind in society: The development of higher
psychological processes. Harvard University Press.

WHO Regional Office for Europe, & Federal Centre for Health

Education (BZgA). (2010). Standards for sexuality education in Europe:
A framework for policy makers, educational and health authorities and
specialists. https://www.bzga-whocc.de/en/publications/standards-for-
sexuality-education/

WHO Regional Office for Europe, & Federal Centre for Health
Education (BZgA). (2017). Sexuality education in the WHO European
region: Fact sheet — Czech Republic. https://www.bzga-whocc.de/
fileadmin/user_upload/Dokumente/BZgA_CountryFactsheet_Czech_
Republic.pdf

@ ADDICTOLOGY

201


https://doi.org/10.21953/lse.47fdeqj01ofo
https://doi.org/10.21953/lse.47fdeqj01ofo
https://msmt.gov.cz/vzdelavani/zakladni-vzdelavani/doporuceni-msmt-k-realizaci-sexualni-vychovy-v-zakladnich
https://msmt.gov.cz/vzdelavani/zakladni-vzdelavani/doporuceni-msmt-k-realizaci-sexualni-vychovy-v-zakladnich
https://msmt.gov.cz/vzdelavani/zakladni-vzdelavani/doporuceni-msmt-k-realizaci-sexualni-vychovy-v-zakladnich
https://www.edu.cz/wp-content/uploads/2023/07/RVP_ZV_2023_zmeny.pdf
https://www.edu.cz/wp-content/uploads/2023/07/RVP_ZV_2023_zmeny.pdf
https://www.msmt.cz/dokumenty
https://www.msmt.cz/dokumenty
https://doi.org/10.1093/intqhc/mzm042
https://unesdoc.unesco.org/ark:/48223/pf0000260770
https://unesdoc.unesco.org/ark:/48223/pf0000260770
https://doi.org/10.54675/NFEK1277
https://doi.org/10.1177/1088868314544223
https://doi.org/10.1093/bjc/azab035
https://doi.org/10.1093/bjc/azab035
https://www.bzga-whocc.de/fileadmin/user_upload/Dokumente/BZgA_CountryFactsheet_Czech_Republic.pdf
https://www.bzga-whocc.de/fileadmin/user_upload/Dokumente/BZgA_CountryFactsheet_Czech_Republic.pdf
https://www.bzga-whocc.de/fileadmin/user_upload/Dokumente/BZgA_CountryFactsheet_Czech_Republic.pdf

202  ADDICTOLOGY @ ‘

ANNEX 1

Table 1 | Combined criteria for reporting qualitative research (COREQ)
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Number

Characteristics

Guiding questions

Explanations

Domain 1: Research team and reflexivity

Personal Characteristics

1 Interviewer/ Which authors conducted the interview or focus The first author conducted the interview and focus
facilitator group? group.
2 Credentials What were the credentials of the researchers? First author: Master of Arts (MA), Second author:
e.g., Ph.D., MD Doctor of Philosophy (Ph.D.)

3 Occupation What was their occupation during the study? First author: Ph.D. student, Psychologist, Second
author: Associate Professor, Faculty Member,
Psychologist

4 Gender What was the sex of the researcher? First author: Female, Second author: Male

5 Experience and What are the experiences and education levels The first author has taken qualitative courses, has

education

of the researchers?

experience in qualitative research. The second
author taken qualitative courses, has experience in
qualitative research.

Relationship with participants

6 Relationship status Was there a relationship between the researcher  No, there was not.

and the participants before the training?

7 Interviewee’s What did the participants know about the Participants knew that the researcher was a Ph.D.
information about  researcher, e.g., personal goals and reasons for student. They knew in advance the purpose of the
the interviewer doing the research? research.

8 Interviewee What characteristics of the interviewer/facilitator At the beginning of each interview and focus group,

characteristics

were reported? e.g., bias, assumptions, reasons,
and interests in research

the participants were informed about the aim and
objectives of the study.

Domain 2: Study Design

Theoretical framework

9 Methodological What methodological orientation was identified It was a qualitative study (deductive thematic
orientation and to support the study, e.g., discourse analysis, analysis).
theory ethnography, phenomenology, and content
analysis?
Sampling
10 Sampling How were the participants selected? e.g., Purposive sampling methods and snowball
purposeful, convenience, consecutive, snowball.  sampling were used. Inclusive selection criteria
have been established.
11 Approach method  How were the participants reached? e.g., face- Participants were reached by email and social
to-face, telephone, mail. media.
12 Sample size How many participants were there in the study? A total of 14 individuals were included in the study.
13 Exclusion How many people refused to participate or One participant chose not to participate due to the
dropped out? Reasons? distance of the interview location.
Setting
14 The setting of data  Where were the data collected? e.g., home, Detailed information is given in the data collection
collection clinic, or workplace section of the study.
15 Presence of non- Was there anyone else other than the No, there was not.
participants participants and the researchers?
16 Description of the ~ What are the important characteristics of the Participants were chosen based on predefined

sample

sample? e.g., demographic data, date

criteria. Demographically, the participants were
from various parts of the Czech Republic.

Data collection

17

Interview guide

Were questions, prompts, and guidelines
provided by the authors? Were they tested in a
pilot study?

Detailed information was given in the Methods
section.
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Number Characteristics Guiding questions Explanations
18 Repeat interviews  Were repeated interviews conducted? If yes, No, they were not.
how many?
19 Audio/visual Were audio recordings or visual recordings used  Both individual interviews and focus groups were
recording to collect data in the research? audio-visually recorded.
20 Field notes Were field notes taken during and/or after the Notes were taken during individual interviews and
interview or focus group? focus groups.
21 Duration How long were the interviews or focus groups? Individual interviews lasted between 50 and
71 minutes. Focus Groups lasted between 91
and 101 minutes.
22 Data saturation Was data saturation discussed? Yes, it was.
23 Transcripts Were transcripts returned to participants for Yes, they were.
returned comment and/or correction?
Domain 3: Analysis and results
24 Number of data How many data coders coded the data? Both authors coded the data.
coders
25 Description of the  Did the authors describe the coding tree? The titles and subtitles in the results section
coding tree represent the final coding tree.
26 Derivation of Were the themes predetermined or derived from  Themes were predetermined based on Standards
themes the data? for Sexuality Education in Europe (WHO & BZgA,
2010).
27 Software If any, what software was used to manage the Condens software was used.
data?
28 Participant control  Did participants provide feedback on the No, they did not.
findings?
Reporting
29 Quotations Are participant quotes cited to illustrate themes/  Yes, they are. Participant quotes are provided to
provided findings? Is each quote identified, e.g., by illustrate themes/findings. e.g., participant number
participant number?
30 Data and findings ~ Was there consistency between the data Yes, there was.
consistent presented and the findings?
31 Clarity of main Are the main themes clearly presented in the Yes, they are.
themes findings?
32 Clarity of Is there a description of the different cases or a Yes, there is.

subthemes

discussion of minor issues?







